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INTRODUCTION

Children’s rights are part of human rights. They have been developed to ensure that particular vulnerabilities and needs of children receive special attention and are given priority by governments and other authorities. The Convention on the Rights of the Child (CRC), as outlined in this manual, include the full spectrum of human rights (civil, political, economic, social and cultural), all of which need to be treated with equal respect. Child Rights Programming means using principles of child rights to plan, manage and implement programmes in order to achieve standards as set up in the CRC and other human rights instruments.

Many attempts have been made to apply CRC in various programmes or projects of NGOs. This unfortunately has sometimes proved difficult given the evolving approaches to child rights issues which call for a shift from needs-based to rights-based approaches. 

This handbook is a result of demands from various child-focused organizations using the CRC in general and that intend to adopt Child Rights Programming in particular as the basis for their work. 

Save the Children Sweden has facilitated many training workshops for staff partners and Alliance members in Sudan, Ethiopia and Kenya. This has built up a lot of experience and positive reaction among participating organizations within the East and Central African (ECAf) region. This at the same time has created more needs in training, supporting materials and skilled manpower. This manual therefore is an attempt at directing the Alliance handbook and a mass of practical examples into a simple and clear outline that can be used for training purposes.

The development of this manual has been spearheaded by Save the Children Sweden’s regional office in Addis Ababa, Ethiopia. Other members from the Alliance who took part in its development are from Save the Children Norway and Save the Children Denmark. We would particularly like to acknowledge the contributions of Firew Kefyalew, Hosaena Addisu, Okumba Miruka, Moses Ekuma, & Waleed El Bashir for their valuable contribution towards developing the manual, its shape and content. We would also like to acknowledge that we have used information from a draft manual prepared by Mr Joachim Teis from Save the Children Sweden Vietnam office  

The manual, it is hoped, will go a long way in responding to the various needs echoed by the Alliance programme developers and counterparts within the region. We hope that it will also be useful for training in other regions as well.
Organisation of the Manual

This manual is divided into 3 modules. 

Module I:
Human and Child Rights

This module gives a general background to the development of human rights, the Convention on the Rights of the Child and  the African Charter on the Rights and Welfare of the Child. The module gives a brief outline of these topics because it is assumed that trainees are already acquainted with them.

Module II: Child Rights Programming

This module deals with the theoretical concepts of Child Rights Programming. It covers the relationship between needs and rights, rationale of rights-based approaches and definition of Child Rights Programming. 

Module III: CRP in the Project Cycle

The module gives opportunity to trainees to develop project proposals using the Project Cycle stages namely:

· Situation analysis.

· Setting priorities.

· Developing implementation strategies.

· Planning monitoring and evaluation strategies.

The participants also undertake project proposal appraisal using the CRP framework.

How to use this manual

This manual is prepared for a minimum of 4 days training. The training to a large extent builds on the experiences of the trainees who have knowledge of the CRC and child related work. Tips on methods of presenting the content are given to the facilitator but these are not meant to limit creative presentation. The facilitator needs to plan the training based on the trainees’ experiences, culture etc. 

Resources Required

A standard list of reference materials, equipment and stationery required for the training is provided below. But the variety and quantity will vary according to the particular situation.

	A. References 
	B. Equipment
	C. Stationery
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BEGINNING THE WORKSHOP 

The content of this session will depend on the training schedule but may include the following: 

· Welcoming address (5 minutes).

· Opening/key note speech (15 minutes).

· Introduction of trainers and trainees (30-60 minutes). 

· Expression by participants of what they expect from the workshop (20 minutes).

· Explanation of workshop objectives and harmonization with the expectations (15 minutes).

· Development of a bill of rights (code of behaviour) to guide the workshop (10 – 30 minutes).


Introduction of trainees: This needs to be done in such a way that the trainees at least get to know each others’: 

· Names.

· Training background.

· Experience in working on child rights issues.

The facilitator may include other points deemed necessary in each context. Depending on availability of time and number of participants, the facilitator may use self introductions or have an interactive game to break the ice among participants. 

Expectations: The exercise here is to reveal what the trainees expect from the training and to use the results to adjust the training objectives, contents and processes accordingly. They can be captured on coloured cards written by individuals or pairs. They may also be verbalised by participants and captured by the facilitator on flipchart. 
Training Objectives: These need to be visualised in large and bold writing and displayed in a visible location within the training venue throughout. The facilitator should ensure that they are clearly expressed and understood by participants. It is also imperative that they are related to the expectations and that expectations that go beyond the scope of the training are pointed out at the onset.   
Bill of rights: This is an exercise to develop a code of conduct for the workshop and also set the minds of participants to the framework of rights. One way of developing this is as follows: 
1. Put on the wall three 3 sheets labelled “Needs”, “Rights” and “Duties”.

2. Divide trainees into 3 groups and ask the groups to move from one sheets to the other and write on the sheets one need, right and duty they expect to enjoy and do during the training. 

3. Quickly reflect on the notes and give the explanation that:

· Needs are basic for survival as a human being. 

· Rights are legally secured needs or interests.

· Needs could come under rights and vise versa.

· Duties are legal obligations to do or refrain from doing something. They entail accountability and responsibility on the part of the duty bearer. In the context of training, those outlined will be regulations that govern the facilitators and participants for successful results. 
Remember not to go into too much detail here. But inform participants that the notes will be utilized in a later session. 
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MODULE I: HUMAN RIGHTS
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This module will cover:

· Origin of human rights.

· Definition of human rights.

· Principles of human rights.

· Basic features of the UN-CRC.

· Regional and local child rights instruments.

Origin of Human Rights (40 minutes)


Ask participants to:

1. Give examples of humanitarian crises from their country or anywhere else they are familiar with e.g. peasants’ revolt, abuse on girls, crackdown on peaceful assemblies etc.

2. Identify how humanity has responded to such crises.  These can be captured on coloured cards or flipchart by participants themselves or the facilitator.

3. Classify the responses listed as social, political, legal or moral. 

Then point out that:
· Human rights have evolved and still evolve from crises.

· Responses to the crises can be political, social, legal or moral.

· Some of the responses are temporary (moral and social) where they seek to ensure survival and others are permanent (political and legal) where they seek to establish standards and instruments to guarantee the rights. 


Definition of Human Rights (30 minutes)


1. Ask participants to individually or in pairs define “Human Rights”. 

2. In plenary, listen to a sample of the definitions.

3. Then use the following definition and explanations.

Human rights are universal legal guarantees protecting individuals and groups against actions (violations)  and omissions (failures) that affect their freedoms and human dignity. They are central to human well-being because they:

· Make the difference between being and merely existing.

· Safeguard both human dignity and identity (individual and collective) and thus bring purpose and worth to existence.

· Safeguard physical integrity of the person and human security of all peoples.

· Ensure freedom from fear and want as the minimum essential conditions of being for individuals, communities and peoples. 

· Protect individuals against excesses by the state, other individuals and legal entities. 
Principles of Human Rights (60 minutes)

1. Mention that human rights are governed by the following principles which you should visualize on flipchart, cards or overhead projector:

· Universality.

· Accountability.

· Indivisibility.

· Participation.

2. Split the participants into four small groups and assign each group one term to define and illustrate through a creative presentation such as poem, song, drama, drawing or model.

3. Then summarize using the notes below allowing for questions and discussion.

Universality

· Rights are not applied differently for people of different nations, cultures or traditions. They are held equally by all people wherever they live in the world, and whatever their circumstances. Non-discrimination is at the heart of the concept of human rights.
· All rights apply everywhere at all times - including in times of conflict and natural disaster.

· Boys and girls have equal rights. 

· The well being of all children is important, but priority should be given to the most disadvantaged.

Accountability

· When States Parties ratify human rights instruments, they become accountable to all citizens, including children, and to the international community. 

· The international community must also be committed to supporting States Parties through cooperation and assistance as and when required.

· Children are recognized as holders of rights. They should not be objects of charity.

· States Parties are primary duty-bearers. This means that they have to ensure that the CRC is implemented for all children living within their country (including those who are not citizens of that country). They can do this by putting adequate legislation into place, protecting the child from being violated by a third party and taking appropriate and effective measures to fulfil the rights of the child e.g. awareness raising. 
· Accountability is also expected of communities, parents and families who are recognized primary caregivers, protectors and guides of boys and girls. 
Indivisibility

· Human rights are interdependent and interrelated. No one group of rights is more important than another.

· The principle of indivisibility requires taking a multi-dimensional and cross-sectoral approach to the full range of rights of children. 
· Although all rights are equally important, not all rights may have equal importance at all times. Resources are limited so priorities always have to be made.

Participation

· Human rights establish the right of the individual to participate in political and cultural life. Everybody is entitled to participate, contribute and enjoy development.

· Children’s participation is a goal in itself. Boys and girls have the right to be involved in decisions that have an impact on their lives. Children and families therefore need to be informed about their rights and to be provided with opportunities to express their views. 
· Children are recognized as social actors both in their own lives and in society.

· States Parties are obliged to encourage participation by people in all spheres.




The Convention on the Rights of the Child
A. Definition of the child & childhood (60 MINUTES)

1. Ask participants to:
a. 
Think of a specific child they know.
b. List what characterizes him/her as a child on separate cards.

2. Post the descriptions by the trainees on flipchart or board.

3. Summarize the descriptions and note the similarities and differences of childhood by age, gender, economic background, living conditions, health, experiences etc.  
4. Then state the CRC definition (Article 1) and supporting explanations as follows.

· A child is every human being below the age of 18 years, unless national laws recognize the age of majority earlier.
· Childhood is a process through which each child passes.

· Children have different experiences during childhood.
· The CRC is not for specific children but for all children.


The following approaches have also been used by trainers to lead to the definition of a child.

1. Give each participant a card and ask them to write down ingredients for making a child. Collect the cards and discuss the characteristics outlined. Use them as a  basis for defining a child and introducing the CRC.

2. Choose two participants from the same culture. One should take the role of a child and the other the role of an adult. Ask them to prepare and present a skit demonstrating a typical interaction between a child and an adult in their culture. Let the other participants note the behaviours. Use the points noted to outline the characteristics of a child, introduce the CRC definition and launch the discussion on the CRC principles.

3. Divide participants according to culture and nationality. Let each group outline how a child is defined in their context. Use the results to point out different perceptions of childhood (e.g. in some communities, you are considered a child as long as you are not married and an adult as long as you are married regardless of your chronological age).

b. background information on the crc (30 minutes)

1. Ask participants what they know about the UN-CRC and  its reporting and monitoring mechanisms. 

2. Give a short presentation on the historical background of the UN-CRC and the monitoring and reporting mechanisms using the notes below and remind participants to read the manual and handbook for more details.

Background

· The CRC consists of 54 articles out of which 41 are on rights.

· 191 member states of the UN have signed it but USA and Somalia have not.

Reporting and Monitoring Mechanisms

· The monitoring body of the CRC in the UN system is the Committee on the Rights of the Child, established as an independent body of 10 experts when the CRC entered into force on September 2, 1990. The State Parties to the Convention elect the Committee members. 
· The Committee monitors progress towards realising the rights in the CRC for all boys and girls.
· All States Parties report to the Committee in Geneva first within two years of ratifying the Convention and then every five years.
· The reports have a uniform format. 
· Civil society organizations prepare alternative reports to the ones by governments.

· The Committee makes concluding observations on the reports.


C. General Principles of the CRC (75 minutes)

1. Ask trainees to mention the four basic principles of the CRC and list them on flipchart paper i.e. Survival and development; Non-discrimination; Participation; and Best interests.

2. Then divide the trainees into 4 groups and assign each group one principle with the following tasks:

· Interpret the principle.

· State how children are threatened with regard to the particular principle.

· Identify who poses the threat.

· State possible actions to improve the situation.

3. Let each group present its results and then summarize using the notes below.

General Principles of the CRC

1. The Right of All Children to Enjoy All the Rights of the Convention without Discrimination of Any Kind. (Art. 2): “States Parties shall respect and ensure the rights set forth in the present Convention to each child within their jurisdiction without discrimination of any kind, irrespective of the child’s or his or her parent’s or legal guardians race, colour, sex, language, religion, political or other opinion, national, ethnic or social origin, property, disability, birth or other status.”

2. The Right to Respect For the Best Interest of the Child (Art.3): “In all actions concerning children, whether undertaken by public or private social welfare institutions, courts of law, administrative authorities or legislative bodies, the best interest of the child shall be a primary consideration”.

3. The Right to Life, Survival and Development (Art. 6): “States Parties shall ensure to the maximum extent possible the survival and development of the child.”

4. The Right of Children to Express Their Views Freely on All Matters Affecting Them (Art. 12): “States Parties shall assure to the child who is capable of forming his or her own views the right to express those views freely in all matters affecting the child, the views of the child being given due weight in accordance with the age and maturity of the child.”


Child Rights in Regional and Local Contexts 

A. Introduction to The African Charter on the Rights and Welfare of the Child (30 minUTEs)



1. Ask participants what they know about the African Charter on the Rights and Welfare of the Child.

2. Make a brief presentation of the background and provisions of the Charter using the notes below.

Background

The idea of developing an African Charter on the Rights and Welfare of the Child emanated from a conference organized by ANPPCAN and supported by UNICEF on children in situations of armed conflict in Africa in 1987.  The Convention on the Rights of the Child was then being drafted in Geneva.  Considering that few African countries had been involved in its drafting, the conference recommended that a regional meeting be held to examine the Draft Convention from the African perspective. The meeting, held in May 1988, supported the international efforts, but observed that the following areas needed to be considered with the children of Africa in mind:

· Children living under apartheid.

· Poor and unsanitary living conditions.

· Unequal treatment of female children.

· The phenomenon of female genital mutilation.

· Lack of meaningful participation of local communities in planning and managing basic programmes for children.

· Obligation of State Parties towards displaced and refugee children.

· Responsibilities of children to their parents, communities and the state.

· Children of imprisoned mothers.

· The role of relatives in adoption, fostering and general care and protection of children.

· All forms of discrimination e.g. religion, ethnicity, race and gender.

· Definition of a child.

Several processes were followed involving various organizations to develop the Charter which was adopted by the Organization of African Unity in July 1990 and entered into force in December 1999 after 15 countries ratified it. 

Structure

The Charter is divided into two parts consisting of four chapters.  Part I deals with rights and duties and has 31 articles.  Part II deals with its application and has three chapters.


B. Differences Between the UN-CRC and the African Charter (120 minutes)





1. Provide copies of the African Charter to participants to read through before the session.

2. Divide participants into two groups and ask one group to discuss the similarities and the other the differences between the African Charter and the CRC.

3. After the group presentations, highlight the similarities and differences between the Charter and the CRC using the notes below.

The African Charter vs The Convention on the Rights of the Child

The Charter raises standards in many significant areas.  For example, a child is anyone under the age of 18.  It reaffirms the unique and privileged position children occupy in African Society, but also recognizes with concern the current problems facing children in Africa.

· Article 4, Clause 1: Asserts that the best interest of the child shall constitute the primary consideration in all actions undertaken by any persons or authority.  This pre-empts any pretext by any person or authority to abuse the rights of the child.  The child’s welfare is considered first.

· Right to education:  The Charter spells out what education should aim to accomplish before making it compulsory. Also has provision for pregnant mothers (check the charter)

· Participation rights are not only restricted to children but extended to parents, relatives, communities and NGOs in ensuring these rights.

· Article 15: Recognizes the work children do in the informal sector which is the area where most children work on the continent. Begging is seen as economic exploitation.

· The Charter recognizes the importance of the family and provides for its protection in Article 18.

· Article 22:  Prohibits the participation of children under 18 years in armed conflict and hostilities.

· The Charter recognises discriminatory practices of all forms. Article 26 accords priority to the special needs of children living under such practices and urges States Parties to double efforts to eliminate them.

· The Charter does not ignore the role women play in the upbringing of children. Article 30 provides for children of imprisoned mothers.  

· Article 31 is explicit that children do not only have rights, but they also have duties and obligations to their families, communities and the state.  They are urged to respect their parents and to assist them in case of need according to some of the African practices of taking care of and supporting one another.

C. Local Instruments (60 minutes)


1. Ask participants to indicate whether their countries have any specific laws or other instruments on child rights and to highlight the main provisions of the instruments.

2. Facilitate a plenary discussion around the national instruments focusing on factors facilitating or constraining their application.  

3. Summarize by pointing out the need to have national and local instruments to domesticate international and regional instruments.

D. Conclusion (10 minutes)

Conclude the session using the notes below. 

· Children have their own capacities, interests, concerns, needs and rights.

· Children are individuals with their own ideas and perspectives.

· Children’s views, experiences and perspectives differ from those of adults.

· Children are active members of society.  They shape their own environment. 

· Children are not just passive objects of concern or victims.
· We cannot assume that children benefit automatically if the overall situation of their family and community improves.
MODULE II: CHILD RIGHTS PROGRAMMING


Rights-based vs Needs-based Approaches 





Step One (60 minutes)

1. Refer back to the bill of rights developed at the beginning of the workshop to remind participants of the definition of needs, rights and duties.

2. Remind the participants that needs are the basis of rights, one right could represent several needs, needs have corresponding rights and the two are inter-related. 

3. Then divide participants into groups to do the following assignment after which summarise the results.

Group work

You are planning an intervention on HIV/AIDS, Education, Health or Play and Recreation (one group will take one sector)

· What are the needs of children in the sector.

· Relate the needs you have written to rights.

· Who is responsible for fulfilling the rights?

· What types of action does each of them need to take to provide the needs and realize the rights?


Step Two (60 minutes)

Divide participants into two arbitrary groups and ask them to think about the statement: There is no fundamental difference between needs-based and rights-based approaches to programming. 

1. Assign one group to support and another to oppose the statement.

2. Give the groups time to generate their points on cards.

3. Conduct a debate where the groups present their points alternately.

4. Summarize using the notes below.

Needs-based and rights-based approaches

· Both are based on a desire to help people survive and develop to their full potential. 

· Both seek to identify a range of assistance and actions that are needed to achieve this.

· But they differ in their underlying assumptions and the implications of these assumptions for programming.

· A needs-based approach does not come with accountability. There is no moral or legal obligation on the state and/or other statutory bodies to protect or assist. 

· A rights-based approach adds legal and moral obligations and accountability.

· In a rights-based approach, the holders of the rights are encouraged and empowered to claim them. This means that they are not seen as objects of charity (as they are in a needs-based approach) but as those claiming their legal entitlements.


Why choose a right-based approach? (30 minutes)


Based on the debate results, the facilitator can do a number of things including:

1. Conduct a plenary discussion in which participants justify a rights based approach.

2. Have a discussion on the strengths and weaknesses (they are not in the note. Could you add that) of a rights-based approach.

3. Present the notes below to rationalize the rights-based approach.

Rationale for Rights-based Approaches

· The last decade has seen a growing interest in ensuring that the work of governments, the UN, donors, companies and NGOs encourage the realization of human rights – including the rights of children – in their programmes and action.

· Human rights approaches are now seen as making a major contribution to such issues as good governance, sustainability and poverty eradication.

· Governments, donors, UN agencies, companies, NGOs and other civil society organisations are much more likely to talk about human rights and to have relevant policies even if their programmes are not yet a reflection of this shift in their approach. A number of important donor countries (e.g. Sweden, the Netherlands, Canada and the UK) and UN agencies have begun  to debate how best to focus their aid and development assistance in  order to achieve the greatest impact on the fulfillment of human rights

· Adopting a rights-based approach to development is about having real impact on the way in which organisations and their staff work. It requires organisations to do some new things and to do some other things differently.
Organisations adopt rights-based approaches to programming for two good reasons. Firstly, they believe that it is morally right. And secondly, it brings a number of benefits to traditional approaches to work. These benefits include:

· Providing a long term goal  to which all work is directed and a set of standards to measure progress towards this goal.

· A goal and standards which are clearly set out in an international legal framework shared by governments, donors and civil society.

· Identifying the responsibilities of governments, donors, private sector, communities and individuals to bind them to action -  as well as ways in which they can be held accountable.

· Incorporating what is widely regarded as good development practice (i.e. a focus on participation, equity, sustainability, non-discrimination, poverty eradication and mutli-sectoral working) into one overall holistic approach.

Definition of Child Rights Programming (5 minutes)


Display and go through the following definition of CRP.
Child Rights Programming means using the principles of child rights to plan, manage, implement and monitor programmes with the overall goal of fulfilling
 the rights of the child as provided for in international law

Principles of Child Rights Programming (10 minutes)


1. Revise the principles of human rights and the Convention on the Rights of the Child by asking participants to mention and explain them.

2. Mention that the principles of CRP combine the two sets of principles. 
3. Display them  on flipchart as follows.

	Human Rights Principles
	CRC Principles

	Universality
	Survival and development

	Indivisibility
	Non-discrimination

	Participation
	Participation

	Accountability
	Best interests of the child


Rights Holders and Duty Bearers (10 minutes)


Use the following notes to explain the relationship between rights holders and duty bearers.
· Rights are entitlements so the holders have the power to claim them.

· Children are holders of rights and not objects of charity.

· Duty bearers connect rights holders with their rights.  Without duty bearers fulfilling their obligations, the rights remain out of reach for rights holders.

· The government is the primary duty bearer but the family, community, NGOs, CBOs and international organizations are also duty bearers.
· Where duty bearers are ‘barriers’ between rights holders and the rights objects, the former cannot claim their rights or realise their entitlements. Without access to rights objects, rights remain abstract.


Hierarchy of duty bearers (40 minutes)

1. Ask the participants in small groups to list as many duty bearers as possible against their primary duties.(needs to make it clearer) Then ask them to graphically arrange the duty bearers in a hierarchy in relation to the child.

2. Summarise using the notes and chart below.

Summary

If children and young people are the holders of rights and have a legal entitlement that their rights are secured, then it is essential that those responsible for delivering on these rights are identified and made accountable and responsive. Although governments are often seen to be the primary duty-bearers, and indeed it is their responsibility to ensure that rights are secured, other adult members of society – both individuals and groups – are also duty-bearers. This means that these individuals and groups have an active role to play in ensuring that the rights of the young people in their care are secured. This concept of duty bearers can be represented by a diagram which shows which communities of interest have an influence on children’s lives, and who therefore constitute duty–bearers for different obligations towards children. 






MODULE III: CHILD RIGHTS PROGRAMMING IN THE PROJECT CYCLE


Introduction (10 minutes)


1. Explain that the two completed modules were based largely on theoretical concepts and that this module will provide opportunity to apply the knowledge into actual programming.

2. Ask participants to list  project cycles stages.

3. Explain that the stages are configured differently by different organisations.

4. Go ahead to indicate and describe the four stages as configured in the manual using the notes below.

Programme Cycle

The programme cycle describes the process through which an organization plans, acts and then reflects on its actions. There are four basic stages of the CRP project cycle namely:

· Situation Analysis.

· Setting Priorities.

· Implementation Strategies.

· Monitoring and Evaluation.

Stage One: Situation Analysis  (90 minutes)


1. Ask participants in pairs to quickly discuss and make notes on why a situation analysis is undertaken, what major information it seeks, why it is important to seek children’s views and how that can be done practically. 
2. Use the responses as a springboard to explain using the following notes.

a. Why undertake a situation analysis?

· Involves collecting the right information to be able to make a sensible assessment of what needs to be done in order to improve the lives of children.

· Helps in establishing priorities and making appropriate choices whether in emergencies or stable situations.

· Creates a basis for assessing progress and evaluating the long-term impact of an intervention.

· Involves mapping of the level of rights violations.

· Includes an analysis of the underlying causes of the violations of children’s rights.

· Identifies existing gaps in implementation including legislation and cultural practices.

· Seeks the views of the child.

Note: Understanding the situation of children’s rights in a country is not a one-off process but is continuous, should be built over time and should highlight the situation and progress as well.

b. Key contents of the situation analysis 

· Violations of children’s rights

· Rights being violated and which group of children is affected most by the violation(s).

· Effects of rights violations on different groups of children.

· Government policies and actions on given violations.

· General awareness and practice issues of children rights among civil society, organizations, government officials and children themselves.

· Underlying causes of violations and obstacles to fulfilment

These forces and factors include:

· Attitudes, behaviour and practices of both children and adults.

· Customary law.

· Government policy and implementation record.

· The law and legal system.

· Civil society and the media.

· The private sector.

· Activities, roles and areas of responsibility of boys and girls.

· Resource allocation among boys and girls.

· Specific gender violations/gender gaps vs. specific violations.

· Views and experiences of children.

· Seeking the views of children strengthens understanding of the issues from the point of view of children. 

· Duty bearers 

· Duty bearers are all those institutions, organizations and individuals with a formal obligation and responsibility for the realization of children’s rights.
· Duty bearers may be supporters of children’s rights or perpetrators of violations.
· There is usually a hierarchy of duty bearers from high political offices to those working directly with children.


The above content can also be covered in a different way as follows.

1. Divide participants into four groups and assign one of the CRC principles (Survival and development, best interests, participation and non-discrimination) to each group.

2. Ask the groups to:

· List violations of rights of children based on the 4 general principles of the CRC (They may use country reports available).

· Identify the causes of the violations and arrange them in a causal hierarchy. 

· List duty bearers for each principle and their specific responsibilities. 

· Explain why it is important to seek children’s views during situation analysis.
· Describe different practical methods of seeking children’s views.
3. Based on results from the above exercise, summarise using the session notes.

Stage Two: Setting Priorities (30 minutes)


1. Ask participants in plenary to quickly propose how, after doing a situation analysis, an organisation can make a choice of interventions to undertake and factors that will guide that choice.
2. Reflect on the points raised and summarise using the notes below and mentioning that one way of priority setting is to do a SWOC (Strengths, Weaknesses, Opportunities and Constraints) analysis of the organization.

3. Ask each group from the situation analysis to select one issue to develop an intervention on and write a justification for their choice.

Priorities for intervention will mainly depend on:

· The severity and frequency of the violation.

· Availability of partners to implement (including the Alliance) and the complementary of their roles. 

· Political support for the commitments made by the government.

· The policy of the organization as well as capacity, experience, logistics and availability of funds.

· Effective and reasonable benefits resulting from infused costs.

Stage Three: Implementation strategy (90 minutes)


1. Ask participants to go back to their groups with the issue prioritised.

2. Let each group come up with various actions it would undertake to deal with the issue.

3. Then explain that what they have developed is a plan to advance the overall realization of children’s rights.  

4. Explain that rights-based implementation uses three complementary frameworks of intervention sometimes termed “the three pillars” of CRP.  Explain these using the diagram and notes below.

5.  Ask each group to categorise their interventions around the pillars.








Practical actions on violations and gaps include responses to:

· Violations especially on protection issues such as the separation of children from parents, sexual exploitation /abuse and child labour, harmful practices.
· Gaps in provisions (food, shelter, medical facilities etc.) i.e. either providing the need directly or by ensuring that whoever is responsible (government or partners) is providing it and is accountable.

Strengthening the “infrastructure” to overcome constraints, ensure accountability and monitor progress in child rights concerns:

· Developing legislative, political, administrative and community structures, practices and mechanisms that promote the protection of children’s rights.

· A host of initiatives that can help to create a momentum for change and to reduce the risks of future changes in priority e.g. National Children’s Commission, Ombudsmen, Defender of Children’s Rights, constitutional and legal reform, children’s budgets, children’s councils and national plans of action (such as reallocation of resources in favour of primary health care).

Building a constituency of support in society for children’s rights among individuals in government, the professions, the media, the private sector and civil society:

This mainly aims at strengthening child rights in the society  by creating awareness, understanding and commitment among decision makers, opinion formers and everyone who has day to day contact with children..

Note: There has to be a balance between the three components as they are complementary and mutually reinforcing pillars. A programme that provides only services without tackling policies is incomplete. Equally incomplete is work that focuses only on policies without ensuring that these policies and laws are translated into good practice and concrete results for children.

Stage Four: Monitoring and evaluation (90 minutes)


1. Facilitate a short discussion on the concepts of monitoring, evaluation and indicators using the notes below.

2. Ask participants to continue working in their groups to come up with the key indicators they would use to monitor and evaluate the intervention based on the three pillars.

3. Ask each group to indicate methods it would use to carry out monitoring and evaluation.

· Monitoring refers to the continuous and regular process of checking how the project is working and using the findings to make necessary adjustments. 

· Evaluation refers to the process of reflecting on the implementation of a given programme in order to draw lessons for the future.

· Indicators should be designed to track both outcomes and outputs of the programme. They could include changes in: the actual situation of children, policies, strategies and institutional capacity to respect and fulfil children’s rights, and awareness of children’s rights.

· Outcomes relate to achievement of the objectives of the programme while outputs relate to the activities implemented.

· In CRP, the opinion of children will form an integral part of the monitoring and evaluation processes.

Project appraisal  (90 minutes)
1. 

Recapitulate on the completed process of project cycle indicating that what the participants have come up with on each selected issue is  a project proposal.
2. 
Indicate that the next process will have them appraise the proposals to determine if they have been done based on CRP principles.

1. 3. Draw the attention of the participants to the checklist on p. 36-38 in the Child Rights Programming handbook.
4. Ask the groups to swap their proposals or give them proposals submitted for funding but on which decisions have not yet been made (make sure to keep the anonymity of the identity of the organisations for this exercise and assign them to peruse the proposals and assess, referring to the handbook checklists, if the proposal: 
a) Specifies the violations the project is addressing, analyses  their causes and covers the four CRC principles.

b) Identifies the duty bearers.

c) Has sought children’s views.

d) Focuses on a priority issue.

e) Has detailed strategies and activities to address the issue based on the three pillars (practical actions, strengthening infrastructure and building constituencies).

f) Includes exhaustive monitoring and evaluation indicators and methods.

CONCLUDING THE WORKSHOP 


The following three activities are lined up for concluding the training on CRP. 

· Debates and dilemmas on CRP.

· Action planning.

· Evaluation.

 Debates and Dilemmas (60 minutes)


1. Inform participants that there are several issues that come up during training on CRP and that there are notes on some of these issues in  annex IV.

2. Note the issues of debate and dilemmas and facilitate a process through which participants can discuss how to handle them should the issues arise in training.

3. If there are participants who have wide experience in training and children’s programmes, utilise them as resource people to share experiences on handling the controversies.

Action Planning (90 minutes)


1. Group participants according to their organisations or projects. 

2. Assign each group to develop an action plan showing how they intend to apply the CRP in their own programmes and organisations for a specified period such as 6 months. 

3. The plans should indicate:

· Objective.

· Activities.

· Time frame.

· Responsible parties.

· Expected outputs.

Workshop Evaluation (30-60 minutes)

You can evaluate the workshop using different approaches to get feedback from participants on pertinent issues. Some of the things to focus on in evaluation are:

· The extent to which the objectives of training have been achieved.

· The realisation of the participants’ expectations.

· The range of new knowledge and skills acquired by participants.

· The effectiveness of trainers and methods used.

· The appropriateness of the venue used.

· The adequacy of resource materials provided for training.

· Participants’ suggestions for improving future training events.

Depending on the method used to get this feedback, the results can be visualised immediately for all to see at the end of the training or captured in questionnaires which are then analysed by the facilitator/rapporteur and included in the training report.
Annex I: United Nations Convention on the Rights of the Child (UN-CRC)

The UN-CRC was adopted unanimously without modifications by the General Assembly of the United Nations on 20 November 1989. It entered into force as international law on 2 September 1990 after its ratification by the 20 required states. To date, 191 countries have ratified the Convention making it the fastest and most universally accepted human rights accord in history. By ratifying or acceding the Convention, states declare themselves party to the Convention and bound to observe its provisions, and become answerable to the international community if they fail to comply with them. 

The CRC constitutes in essence a “bill of rights” for all children, a code of binding obligations for governments, and a minimum standard of responsible conduct for communities and families with respect to the young. It sets standards which address the neglect and abuse that children face in all countries to varying degrees every day, and recognizes every child’s right to develop physically, mentally and socially to his or her full potential. 

What does the UN Convention Say?

The 54 articles of the Convention can be divided into three main parts: General principles (Art. 2, 3, 6 and 12), substantive rights (Art. 1-41) and ways in which the Convention will be monitored (Art. 42-54)

General Principles of the CRC

5. The Right of All Children to Enjoy All the Rights of the Convention without Discrimination of Any Kind. (Art. 2): “States Parties shall respect and ensure the rights set forth in the present Convention to each child within their jurisdiction without discrimination of any kind, irrespective of the child’s or his or her parent’s or legal guardians race, colour, sex, language, religion, political or other opinion, national, ethnic or social origin, property, disability, birth or other status.”

6. The Right to Respect For the Best Interest of the Child (Art.3): “In all actions concerning children, whether undertaken by public or private social welfare institutions, courts of law, administrative authorities or legislative bodies, the best interest of the child shall be a primary consideration”.

7. The Right to Life, Survival and Development (Art. 6): “States Parties shall ensure to the maximum extent possible the survival and development of the child.”

8. The Right of Children to Express Their Views Freely on All Matters Affecting Them (Art. 12): “States Parties shall assure to the child who is capable of forming his or her own views the right to express those views freely in all matters affecting the child, the views of the child being given due weight in accordance with the age and maturity of the child.”

The Convention, as outlined in the grouping of articles below, incorporates the whole spectrum of human rights – civil, political, economic, social and cultural – and sets out the specific ways in which these should be made available to children.   

Definition of the child: Article 1.

Children are all persons less than 18 years of age, unless the legal age of majority in a country is lower.
General principles

Article 2: non-discrimination; Article 3(1): best interests to be a primary consideration; Article 3(2): the state’s obligation to ensure necessary care and protection; and Article 3(3): standards for institutions, services and facilities; Article 6: the right to life, survival and development; Article 12: respect for the views of the child.

Civil rights and freedoms

Article 7: right to name, nationality and to know and be cared for by parents; Article 8: preservation of child’s identity; Article 13: freedom of expression; Article 14: freedom of thought, conscience and religion; Article 15: freedom of association and peaceful assembly; Article 16: protection of privacy; Article 17: child’s access to information, and role of mass media; Article 37(a): right not to be subjected to torture or other cruel, inhuman or degrading treatment or punishment.

Family environment and alternative care

Article 5: parental guidance and child’s evolving capacities; Article 18(1) and (2): parental responsibilities and state’s assistance; Article 9: separation from parents; Article 10: family reunification; Article 11: illicit transfer and non-return; Article 27(4): recovery of maintenance for the child; Article 20: children deprived of their family environment; Article 21: adoption; Article 25: periodic review of placement and treatment; Article 19: protection from all forms of violence; Article 39: rehabilitation and reintegration of victims of violence.

Basic health and welfare

Article 6: right to life, survival and development; Article 18(3): support for working parents; Article 23: rights of disabled children; Article 24: right to health and health services; Article 26: right to social security; Article 27(1)-(3): right to adequate standard of living.

Education, leisure and cultural activities

Article 28: right to education; Article 29: aims of education; Article 31: right to leisure, play and participation in cultural and artistic activities.

Special protection measures

A. Children in Situations of emergency

Article 22: refugee children; Article 38: children and armed conflict; Article 39: rehabilitation of child victims.

B. Children involved with the system of administration of juvenile justice

Article 40: administration of juvenile justice; Article 37(a) prohibition of capital punishment and life imprisonment; Article 37(b)-(d): restriction of liberty; Article 39: rehabilitation and reintegration of child victims.

C. Children in situations of exploitation

Article 32: child labour; Article 33: drug abuse; Article 34: sexual exploitation; Article 35: sale, trafficking and abduction; Article 36: other forms of exploitation.

D. Children belonging to a minority or an indigenous group

Article 30: accords the children in minority cultures or religions the right to profess and exercise them.

The last 13 articles of the Convention establish the ways in which the implementation of the Convention will be monitored. These include the setting up of a Committee on the Rights of the Child, which receives initial reports from governments two years after they have ratified the Convention and every five years thereafter. UN agencies and NGOs are invited to submit relevant information to the Committee in order to support its work.

In ensuring the realization of these rights, the Convention recognizes the primary role and responsibility of the family as the first and ideally the last line of protection and care for the child. States Parties are also expected to provide support to families where necessary, particularly in the areas of nutrition, shelter and clothing.
Annex II: Description of the Reporting Process

Introduction

States Parties voluntarily acknowledge and accept obligations when they ratify human rights treaties. In doing so, they agree to implement these treaties and to be accountable for meeting the rights and providing for the needs of the people within their jurisdiction. Ratification also requires States Parties to align their domestic laws with treaty provisions to ensure that steps are taken to make structures in society, at national and sub-national level, respond in a way consistent with the letter and intent of the law. Ratification makes them legally accountable. The government commits itself as well as actors in the society, media, NGOs, etc. to ensure that those rights are recognized, respected and fulfilled.

The process

Governments are required to report to the international UN Committee on the Rights of the Child within two years after ratification and thereafter every five years. The Committee may also request a complementary report or additional information between these periods.

The report should contain relevant information about legislation, budgets and national plans as well as about the administrative structures to enforce and monitor the policy in line with the Convention at local and national levels. Also, the report should outline progress made and the difficulties encountered. It should be oriented towards the future and have a self-critical approach.

NGOs are important bodies in the reporting process. The UN Committee welcomes their input at all stages of the process. The Convention is the only international human treaty that expressively gives NGOs a monitoring role. Information can be submitted by individual or national coalitions or committees of NGOs. It is more difficult for a government to discredit a report prepared by a coalition of NGOs rather than by an individual NGO.

The first report should allow governments to conduct a comprehensive review of measures adopted and understanding of the implementation and indicate factors and difficulties that prevent full compliance with the Convention. Periodic reports do not need to repeat detailed information, but should provide information on areas of concern that were previously identified by the Committee, measures adopted as a follow up of the suggestions and recommendations made by the Committee. Copies of relevant legislation, judicial decisions, statistics and research could be submitted with the report.

The government report is sent to the Secretariat of the Committee at the Office of the High Commissioner for Human Rights in Geneva. The report is then translated into English, French and Spanish and sent to the Committee members and to UN specialized agencies such as UNICEF, and NGOs.

The members of the Committee gather for a pre-session working group to prepare the discussion for the session with the government. The Committee has 3 ordinary sessions (January, May-June, September-October) and 2 pre-sessional working groups per year. There is also information from other human rights treaty bodies, international organizations and alternative/supplementary reports from NGOs in the country available for the pre-session. The pre-session groups gather for 3 hours and the UN bodies have the right to participate during the meeting. A few NGOs might also be involved.

As a result of the pre-sessional working group meeting, a list of issues is attached when inviting the State Party to the forthcoming session. The list indicates the priorities in the form of questions, which must be received in writing from the State Party prior to the Plenary Session which is a public meeting. The government has an opportunity to start by responding to the points on the list. (The UN bodies may be asked to speak during the meeting but NGOs are not invited to speak because their input is intended to come at the preparatory stage).

At the end of the session, the Committee prepares concluding observations, which reflect the main points of discussion, and indicates concerns and issues which require specific follow-up actions at the national level. The State Party report, the summary records (minutes from meeting) and the concluding observations are published as consolidated documents. The concluding observations can be a tool for NGOs to stimulate discussion, exert pressure, follow up recommendations and lobby for changes in legislation and practice. NGOs could, for example, try to get the national mass media involved in reporting the concluding observations in the press. 

(Extracted from CRP training report, Addis Ababa, Ethiopia) 
Annex III: Brief Comparison of The African Charter on the Rights and Welfare of the Child with the United Nations Convention on the Rights of the Child
In 1990, the African Charter on the Rights and Welfare of the Child was unanimously adopted by the Heads of State and governments of the OAU. The aim was to put an African perspective on the concept of children’s rights, thereby complementing the UNCRC. The Charter was implemented at the end of 1999.

In its preamble, the Charter emphasizes the principles of the rights and welfare of the child as defined in the UNCRC. Consequently, three principal objectives are found in both treaties: firstly, children’s basic needs for survival and development must be secured; secondly, children’s physical, moral and spiritual integrity must be protected from different forms of harmful treatment; and thirdly, opportunities for children to participate in social, political and economic processes should be improved.

However, some ideological and conceptual differences do exist between the Charter and the Convention.

The African Charter: 

· focuses on children as a group while the UNCRC focuses on the child as an individual child;

· counterbalances rights and duties;

· places the minimum age for recruitment into armed forces at 18 years
;

· puts greater emphasis on the role of the family as the producer, developer and defender of  African traditional and cultural values; and  

· highlights the preservation of positive African morals, traditions and cultural heritage in the education process.

Despite the differences, the African Charter is viewed as an important complement to the CRC. Most of its articles are similar to those highlighted in the CRC but the Charter provides better protection for children by emphasising: 

· The best interest of the child.

· Participation rights.

· Child labour.

· Protection of children in armed conflict.

· Right to non-discrimination.

· Protection of family rights.
· The role of women and the family.

· 
· 
· 
· 
· 
· 
· 
Annex IV: The Next Steps

Operations and Management

Child rights programming has a number of operational implications.  The coming years may well see a phase of transition where 'old-style' projects exist alongside newer child rights work. New work is likely to incorporate CRP principles from the beginning so that stakeholders will take greater ownership. 

 As children become increasingly visible in our work, organisational cultures will have to change.  Staff and partners will need practical tools and examples for assessment and analysis, designing programmes and partner selection.

SC Alliance programmes cover a very broad range of issues (from global economics to local beliefs and practices) and work at different levels.  Reconciling conflicting demands of such a complex programme will require flexibility and ingenuity from field staff and management.  Working cross-sectorally and across different levels may require new management, financial and reporting systems and structures.  

Organisations adopting CRP will need clearly stated minimum standards, structures, Human Resource Development systems and monitoring and evaluation mechanisms around diversity and discrimination (gender, disability, ethnicity).  

Organisational implications

As organisations evolve towards CRP, they are likely to shift from a service delivery approach towards a more holistic and comprehensive approach. It is likely to have more focus on advocacy activities, with the overall aim of influencing public attitudes and policy. Partnership and relations with networks, coalitions, media, key government figures and the UN are likely to increase.

The following are some of the implications that an organisation might have to consider when adopting a CRP approach.

· Changing scope and focus - linking service delivery, advocacy, awareness raising and influencing.

· Developing capacities and competencies of staff.

· Adapting structure, teams, staff, partners.

· Introducing policies and procedures (e.g. child protection policy, non-discrimination, child participation).

· Changing external relations: new partnerships and networks, communication, donors, international rights system.

Required changes 

· Understanding child rights and human rights.

· Understanding children, childhoods and child development – research about and with children.

· Addressing issues of difference and diversity.

· Supporting child participation.

· Analysis (context, root causes, holistic approach, accountability).

· Carrying out advocacy (laws, macro and sector policies, resource allocations).

· Holding accountable those who are responsible - not just through advocacy.

· Developing communication and public education.

· Working across sectors, departments and levels.

· Linking work on policies, practice, structures, constituencies.

· Studying impact, quality, sustainability, ownership.

Organisational decisions: Key issues for organisations who want to base programme work on CRP principles

· Basic concepts, principles, framework – need wholehearted organisational commitment.
· Integrate CRP into ‘sector’ approaches, strategies and policies  and explore multi-sectoral and cross-sectoral approaches.
· Integrate CRP into programming mechanisms: strategic planning, analysis, project cycle.
· Involve children at all levels.
· Programme development.
· Adapt management systems and structures.
· Financial systems.
· Consider staff and partner development issues.
· Research.
· Advocacy, campaigning.
Debates and Dilemmas

As Child Rights Programming is a relatively new approach, there will be some organisations, colleagues and others who may challenge its validity as a concept and an approach to development. 

Some of the issues and resistances which might arise regarding the CRC, child rights and/or child rights programming are discussed below:

Is the CRC biased towards a Western notion of policy and childhood?

One objection commonly raised about the CRC is that it is based on a philosophy which is essentially Western European and North American and that this model is neither appropriate nor applicable in countries with different cultures, resource bases, political structures and legal systems.

In response, supporters of the CRC argue that the challenge of CRP is to find locally appropriate ways of working which take into account the complexities and specificities of local conditions, while still aiming to promote the general principles of non-discrimination, survival and development and respect for the views of the child, in order to further the best interests of the child.

Is there a contradiction between cultural rights and universal human rights?

A related objection to the CRC concerns the conflict between the idea of fixed universal human rights and the variety of cultural attitudes to children around the world. Surely, it is argued, it is wrong to impose a single standard on other cultures, as people have the right to express their own culture in their own way! Does not the notion of cultural rights contradict the idea of universality?

In response, it can be argued that CRC articles are not prescriptive. They do not set out the details of how they are to be adopted. Rather they provide a sort of checklist of issues which government and policy makers need to interpret in the light of local conditions, possibilities and resources.

It may also be the case that governments use the cultural argument to justify gross human rights abuses. It is important to develop national and international mechanisms in order to confront these abuses.

How can the CRC be implemented in places where there is no functional legal system?

Absence of a functioning judiciary system is doubtless a major obstacle to implementation of the rights of the child. In practice, it is not common to find that there is no system of any kind. In fact, there is usually some kind of judiciary in place and the challenge of CRP is to find ways to build up the capacity of that system.

In addition, in societies where non-judicial means of conflict resolution predominate, these local structures provide opportunities of advocacy and public education.

How can the CRC be implemented where the government capacity is very weak?

There is enormous global variation in the resources available to national governments, and corresponding differences in the levels of services provided. However, whatever the level of overall resourcing, the principles of CRP may still be used to plan their optimal allocation. For very poor countries, the resources of the international aid community may be important in supporting national capacity, again providing an opportunity to ensure that international assistance is supportive of human rights in general and child rights in particular.

The absence of an enforcement mechanism does not mean that implementation will fail. On the contrary, many governments who have ratified the CRC have embarked on a serious programme of reform with the aim of implementing it. 

It is true that, ultimately, if a government does not wish to adhere to the CRC, then it cannot be forced to do so. However, diplomatic pressure can be brought to bear, including adverse publicity and the use of international aid.

Are child rights at the expense of parents’ rights?

Some adults and parents feel uncomfortable with the idea of child rights, as if it will somehow set children against parents, or undermine parental authority. This fear has not been borne out in practice. Indeed the CRC explicitly recognises the central role of parents in bringing up children and the duty of the State Party to support parents in this role. 

Conclusion

Child Rights Programming can work for all of us. It provides an overall goal for our work, as well as a vision of a society in which children are able to live their lives to their full potential. This vision sees the improvement of children’s lives across the world through the realisation of their rights as the essential step towards the improvement of the lives of all individuals.

Only in trying out the CRP approach will you see its value. And in trying this approach, your organisation can also contribute to the process of developing and sharing examples of good CRP practice which might persuade others to adopt similar approaches.

Annex V: Sample Four Day Training Programme

	TIME 
	DAY I
	DAY II
	DAY III
	DAY IV 

	8.30 – 9.00
	Registration 
	Reflections on previous day 
	Reflections on previous day
	Reflections on previous day 

	9.00 – 9.10 
	Opening speech 
	Introduction to Child Rights Programming 
	Implementation Strategies 
	Debates and dilemmas

	9.10 – 9.20 
	Key note address
	
	
	

	9.20 – 9.40 
	Introduction of participants 
	
	Monitoring and Evaluation 
	

	9.40 – 9.50
	Expectations
	
	
	Action plan 

	9.50 – 10.00 
	Objectives of the training 
	
	
	

	10.00 – 10.20 
	Tea/coffee break

	10.20 – 10.50 
	Bill of rights 
	Principles of CRP 
	Monitoring and Evaluation
	Action plan

	10.50 – 11.30 
	Introduction to  Human and child rights 
	
	
	

	11.30 – 12.30 
	Needs versus rights 
	
	
	

	12.30 – 2.00
	Lunch Break

	2.00 – 4.30 
	CRC  – 4 main principles 
	Programme Cycle 

Situation Analysis 
	Proposal appraisal
	Evaluation and Closing Formalities

	4.30 – 5.30 
	The African Charter
	Setting Priorities


	
	


Principles of the CRC could you please refere to the CRC document and take the entire text under the 4 general principles.





1. Non-Discrimination (Art. 2): “States Parties shall respect and ensure the rights set forth in the present Convention to each child within their jurisdiction without discrimination of any kind, irrespective of the child’s or his or her parent’s or legal guardians’ race, colour, sex, language, religion, political or other opinion, national, ethnic or social origin, property, disability, birth or other status.”





2. Best Interests of the Child (Art.3): “In all actions concerning children, whether undertaken by public or private social welfare institutions, courts of law, administrative authorities or legislative bodies, the  best interest of the child shall be a primary consideration”.





3. Survival and Development (Art. 6): “States Parties shall ensure to the maximum extent possible the survival and development of the child.”





4. Participation (Art. 12): “States Parties shall assure to the child who is capable of forming his or her own views the right to express those views freely in all matters affecting the child, the views of the child being given due weight in accordance with the age and maturity of the child.”





Universality





Rights are not applied differently for people of different nations, cultures or traditions. They are held equally by all people wherever they live in the world, and whatever their circumstances. Non-discrimination is at the heart of the concept of human rights.


All rights apply everywhere at all times - including in times of conflict and natural disaster.


Boys and girls have equal rights. 


The well being of all children is important, but priority should be given to the most disadvantaged.








Module Objectives





By the end of this module, trainees will be able to:





Explain the link between human rights principles and child rights.


Outline the basic provisions of the UN-CRC as well as those of regional and local child rights instruments.








Human rights are universal legal guarantees protecting individuals and groups against actions (violations)  and omissions (failures) that affect their freedoms and human dignity. They are central to human well-being because they:


Make the difference between being and merely existing.


Safeguard both human dignity and identity (individual and collective) and thus bring purpose and worth to existence.


Safeguard physical integrity of the person and human security of all peoples.


Ensure freedom from fear and want as the minimum essential conditions of being for individuals, communities and peoples. 


Protect individuals against excesses by the state, other individuals and legal entities. 











Children have their own capacities, interests, concerns, needs and rights.


Children are individuals with their own ideas and perspectives.


Children’s views, experiences and perspectives differ from those of adults.


Children are active members of society.  They shape their own environment. 


Children are not just passive objects of concern or victims.


We cannot assume that children benefit automatically if the overall situation of their family and community improves.








PRACTICAL ACTION ON VILATIONS





A child is every human being below the age of 18 years, unless national laws recognize the age of majority earlier.


Childhood is a process through which each child passes.


Children have different experiences during childhood.


The CRC is not for specific children but for all children.








REALIZATION OF CHILD


RIGHTS





REALIZATION OF CHILD


RIGHTS





 CONSTITUENCY BUILDING





 STRENGTHENING INFRASTRUCTURE





PRACTICAL ACTION ON VILATIONS





SITUATION ANALYSIS








SITUATION ANALYSIS








Participation





Human rights establish the right of the individual to participate in political and cultural life. Everybody is entitled to participate, contribute and enjoy development.


Children’s participation is a goal in itself. Boys and girls have the right to be involved in decisions that have an impact on their lives. Children and families therefore need to be informed about their rights and to be provided with opportunities to express their views. 


Children are recognized as social actors both in their own lives and in society.


States Parties are obliged to encourage participation by people in all spheres.








Indivisibility





Human rights are interdependent and interrelated. No one group of rights is more important than another.


The principle of indivisibility requires taking a multi-dimensional and cross-sectoral approach to the full range of rights of children. 


Although all rights are equally important, not all rights may have equal importance at all times. Resources are limited so priorities always have to be made.








Needs-based and rights-based approaches





Both are based on a desire to help people survive and develop to their full potential. 


Both seek to identify a range of assistance and actions that are needed to achieve this.


But they differ in their underlying assumptions and the implications of these assumptions for programming.


A needs-based approach does not come with accountability. There is no moral or legal obligation on the state and/or other statutory bodies to protect or assist. 


A rights-based approach adds legal and moral obligations and accountability.


In a rights-based approach, the holders of the rights are encouraged and empowered to claim them. This means that they are not seen as objects of charity (as they are in a needs-based approach) but as those claiming their legal entitlements.








Rights are entitlements so the holders have the power to claim them.





Children are holders of rights and not objects of charity.





Duty bearers connect rights holders with their rights.  Without duty bearers fulfilling their obligations, the rights remain out of reach for rights holders.





The government is the primary duty bearer but the family, community, NGOs, CBOs and international organizations are also duty bearers.





Where duty bearers are ‘barriers’ between rights holders and the rights objects, the former cannot claim their rights or realise their entitlements. Without access to rights objects, rights remain abstract.








Module Objectives�
�
Module Objectives





By the end of this module, trainees will be able to:





Explain the link between human rights principles and child rights.


Outline the basic provisions of the UN-CRC as well as those of regional and local child rights instruments.








Background





The CRC consists of 54 articles out of which 41 are on rights.


191 member states of the UN have signed it but USA and Somalia have not.





Reporting and Monitoring Mechanisms





The monitoring body of the CRC in the UN system is the Committee on the Rights of the Child, established as an independent body of 10 experts when the CRC entered into force on September 2, 1990. The State Parties to the Convention elect the Committee members. 


The Committee monitors progress towards realising the rights in the CRC for all boys and girls.


All States Parties report to the Committee in Geneva first within two years of ratifying the Convention and then every five years.


The reports have a uniform format. 


Civil society organizations prepare alternative reports to the ones by governments.


The Committee makes concluding observations on the reports.

















The Charter raises standards in many significant areas.  For example, a child is anyone under the age of 18.  It reaffirms the unique and privileged position children occupy in African Society, but also recognizes with concern the current problems facing children in Africa.





Article 4, Clause 1: Asserts that the best interest of the child shall constitute the primary consideration in all actions undertaken by any persons or authority.  This pre-empts any pretext by any person or authority to abuse the rights of the child.  The child’s welfare is considered first.


Right to education:  The Charter spells out what education should aim to accomplish before making it compulsory. Also has provision for pregnant mothers (check the charter)


Participation rights are not only restricted to children but extended to parents, relatives, communities and NGOs in ensuring these rights.


Article 15: Recognizes the work children do in the informal sector which is the area where most children work on the continent. Begging is seen as economic exploitation.


The Charter recognizes the importance of the family and provides for its protection in Article 18.


Article 22:  Prohibits the participation of children under 18 years in armed conflict and hostilities.


The Charter recognises discriminatory practices of all forms. Article 26 accords priority to the special needs of children living under such practices and urges States Parties to double efforts to eliminate them.


The Charter does not ignore the role women play in the upbringing of children. Article 30 provides for children of imprisoned mothers.  


Article 31 is explicit that children do not only have rights, but they also have duties and obligations to their families, communities and the state.  They are urged to respect their parents and to assist them in case of need according to some of the African practices of taking care of and supporting one another.





Background





The idea of developing an African Charter on the Rights and Welfare of the Child emanated from a conference organized by ANPPCAN and supported by UNICEF on children in situations of armed conflict in Africa in 1987.  The Convention on the Rights of the Child was then being drafted in Geneva.  Considering that few African countries had been involved in its drafting, the conference recommended that a regional meeting be held to examine the Draft Convention from the African perspective. The meeting, held in May 19898, supported the international efforts, but observed that the following areas needed to be considered with the children of Africa in mind:





Children living under apartheid.


Poor and unsanitary living conditions.


Unequal treatment of female children.


The phenomenon of female genital mutilation.


Lack of meaningful participation of local communities in planning and managing basic programmes for children.


Obligation of State Parties towards displaced and refugee children.


Responsibilities of children to their parents, communities and the state.


Children of imprisoned mothers.


The role of relatives in adoption, fostering and general care and protection of children.


All forms of discrimination e.g. religion, ethnicity, race and gender.


Definition of a child.





Several processes were followed involving various organizations to develop the Charter which was adopted by the Organization of African Unity in July 1990 and entered into force in December 1999 after 15 countries ratified it. 





Structure


		


The Charter is divided into two parts consisting of four chapters.  Part I deals with rights and duties and has 31 articles.  Part II deals with its application and has three chapters.








 CONSTITUENCY BUILDING





 STRENGTHENING INFRASTRUCTURE





Human rights have evolved and still evolve from crises.


Responses to the crises can be political, social, legal or moral.


Some of the responses are temporary (moral and social) where they seek to ensure survival and others are permanent (political and legal) where they seek to establish standards and instruments to guarantee the rights. 








Module Objectives





By the end of this module, trainees will be able to:





Explain the link between human rights principles and child rights.


Outline the basic provisions of the UN-CRC as well as those of regional and local child rights instruments.





Summary





If children and young people are the holders of rights and have a legal entitlement that their rights are secured, then it is essential that those responsible for delivering on these rights are identified and made accountable and responsive. Although governments are often seen to be the primary duty-bearers, and indeed it is their responsibility to ensure that rights are secured, other adult members of society – both individuals and groups – are also duty-bearers. This means that these individuals and groups have an active role to play in ensuring that the rights of the young people in their care are secured. This concept of duty bearers can be represented by a diagram which shows which communities of interest have an influence on children’s lives, and who therefore constitute duty–bearers for different obligations towards children. 








Module objectives





By the end of the module the trainees will be able to:





Apply the principles of Child Rights Programming in the programme/project cycle. 


Critically assess programme/project proposals using the Child Rights Programming framework.


Explain the implications of adopting Child Rights Programming to an organization.








Module Oobjectives





By the end of the module the trainees will be able to:





Differentiate needs-based from rights-based approaches to programming.


Justify the use of rights-based approaches.


Define Child Rights Programming.


Outline the principles of Child Rights Programming and related duty bearers.








Training Objectives





Familiarize trainees with the Convention on the Rights of the Child and Child Rights Programming.





Build the skills of trainees to integrate child rights into programme/project planning, implementation, monitoring and evaluation.





Generate action plans on how to integrate CRP in the existing programmes/projects.














Accountability





When States Parties ratify human rights instruments, they become accountable to all citizens, including children, and to the international community. 





The international community must also be committed to supporting States Parties through cooperation and assistance as and when required.





Children are recognized as holders of rights. They should not be objects of charity.





States Parties are primary duty-bearers. This means that they have to ensure that the CRC is implemented for all children living within their country (including those who are not citizens of that country). They can do this by putting adequate legislation into place, protecting the child from being violated by a third party and taking appropriate and effective measures to fulfil the rights of the child e.g. awareness raising. 





Accountability is also expected of communities, parents and families who are recognized primary caregivers, protectors and guides of boys and girls. 








SITUATION ANALYSIS








PRACTICAL ACTION ON VILATIONS





 STRENGTHENING INFRASTRUCTURE





 CONSTITUENCY BUILDING








� In January 2000, however, text for an additional protocol to the UNCRC was agreed upon. This raises the age of recruitment from 15 to 18.  The text was adopted by the General Assembly of the United Nations in May 2000.
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