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TOIVO RONKA™: IT ISTIME TO RE-ESTABLISH PEOPLE'S TRUST ON THEMSELVES
AND BELIEF IN EDUCATIONAL COLLABORATION
(WITHOUT USING VIOLENCE AGAINST CHILDREN)
MOTTO:  Let'sdl make (as parents, teachers, educators and citizens) a persond
decision to refrain completely from corpora punishment of children and
let's work together againg dl kind of violence in schoold

1. Congratulations!

On the basis of the 35 year's experience on the field of child welfare (as Program Director, as
Family Thergpist, Family Life Educator, Community Worker, Writer, Researcher etc): | (asa
subscriber of the Globd initiative) warmly congratulate The Committee on the Rights of the Child on
the clear lead it has given that corpora punishment breaches children's human rights. We recom:
mend, moreover, that all UN and UN-related agencies and internationa and nationa NGOs will
make ending dl corpord punishimernt through prohibition and public education a priority.

2. Positive methods of education can be found and instructed

On the basis of long Nordic experiences (where dl corpora punishment - including less severe
forms such as pulling hair or dgpping children - are prohibited) we can assure that prohibiting dl
corpord punishment promotes children's rights effectively in daily contexts. Thisis possble on the
condition that - in addition to prohibition - one a the same time promotes positive methods for
bringing up children by using effective information campaigns and with the help of parent education/
family life education at schoals, day care centers, maternity clinics.. - In recent years parents and
educatorsin genera have found more positive methods of bringing up children (Ronk&: 86). In the
60s, for instance, two Finnish parentsin three and one Swedish parent in two found corpora
punishment acceptable. Studies conducted in the 1990s, however, show that public support for cor-
pord punishment has declined markedly; in Sweden, for ingtance, only about 10% of parents (in
generd 11 % but only 6% of young generation) support the use of corpora punishment (Durrant-
99).

In 1994, in the requested statement to The Geneva Committee on the Rights of the Child | wrote
following (supported by the s.c. Activating Team): "'l propose, that the U N and its organizations, as
acontinuation of the I'YF 1994, initiate a campaign to reduce and eiminate the corpora punishment
of children.”

- This proposa was based, for instance, on the 20 year's experience of deveoping aFinnish
Activation program for education. | myself worked in charge of numera continued educeationd field-
projects starting in 1975, that were carried out together with parents, pupils (peer counsgors) and
other lay people. (More than 15.000 small group leaders (trained with activating methods) helped us
when we worked with tens of thousands of parents and children (especidly peer counsdors) in
collaboration with schools, day care centers, maternity and child hedlth clinics, citizen'sinstitutes,
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adult education teaching centres...

One of the most important centra ideas of this big experiment was the integrating of expert and lay
viewpoints in the educative and guidance work with children. Thiswas mainly possible with the help
of the s.c. principle education. It means that in small groups parents could often be easily helped to
learn some new practica guiding generd principles of other (lay) educators and experts (in order to
guide children and prevent problems and solve them, too). An example of an expert principleis fol-
lowing: (perspective of power): Start with yoursdf in corflict Stuations and don't blame otherdl (It is
not aways somebody elsesfault.) - One can accept the child in corflict Stuations, too, even if one
cannot accept the child's behavior. (In this way one can more easily Start negotiations with the child.)

Our fiddd-experiments were also a part of the OECD/CERI -project: The educationd role of the
family. Severd extensve reports have been made on the OECD-project and the activating method
(Inkinen et d.-97, RONk& T.-80,-83,-86-93-97, Ronk&M.& T.-92, Ronka A. & T.-94, Ronk& et.
a-97, Vierros A.-97). According to studies the method is effective (e.g. Bibiceaunu-94 found, using
control group (home observ.method): the group-trained parents had better child care habitsthan
control parents.)

* The most important message from the before-mentioned long activation-project is, that (even if
you use Smple smdl group

teaching methods) ordinary parents can learn quite quickly some new positive ways to handle
problem situations and bring up children. Once they have learned new positive methods, they even
don't think at al to use negative methods (such as sparking).

3. Successful trialsand methods for child abuse prevention

Based on the 20 year’ s experience in family thergpy and on the extensive literature (Sudy) andysis
we presented (Ronké -86) an "integrative theory™ on the main reasons for child abuse and the means
to prevent it. (We have made anew literature analysis recently, Ronka T. 2001). According to our
activating family resource model, based on the integration on severd theories, the main reasons for
child abuse can be summarized as following:

1. The approva of violence as a solution

2 Structurd stress and the sudden crigis Situation.

3. Digupted interaction in the family and outside.

- According to thismodd one can work effectively againgt child abuse if one works prevertively on
al three levels. The smultaneous occurrence of al three of above-mentioned factors (the gpprova
of violence, difficultiesin interaction and structurd stress/ sudden crisis) within the family area
necessary and frequently sufficient cause of child abuse (Ronké&: 86).

* The approval of violence as a solution

Child abuse usudly involves gpprovd of the use of violence within family (Straus-80). Thisreflects
the use of violence, for example of physica punishment, in neighborhoods and dso in society et large
whereit is an open secret. Idedlization of the use of violence in resolving problemsin our society
may, for example, judtify the power felt by a depressive parent when abusing hisher child. This
powerful feding in turn increases the likelihood of recurrent abuse.

Longitudina studies have shown that those parents who defend most strongly physica punishment
for preschool aged children are among the 25% of the parents who have the most serious problems
with their children at the age of 16 (Newson-83).

* Structural stressand the sudden crisis Situation

Parents are many times unable to cope with crises in everyday life when there is a background of
debilitating, long term structura gress, for example hard financid difficulties, failure on the job or
unemployment.

* Disrupted interaction within family and outward (isolation)

Interaction between parent and child must be disrupted before structural stress combined with a
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sudden crisis can lead to child abuse. Such disruption is most often present when an adult is unable
to show emotiond gpprova to the child. The child may be redly different in some visble way or the
parent may only consder him different because of hisher poor knowedge of

child's development. He/she is dso isolated from other family members and from his’her sur-
roundings.

Putting into practice the b-m. principles concerning the family as a smdl group are not enough to
prevent child abuse (and provide trestment for cases of abuse). Measures aimed at preventing e.g.
isolation of the family are dso necessary.- Parent schools for parents of children of acertain age
(held at maternal/child health clinics, day care centres, schools and citizen's institutes) are one exa-
mple, that one of the most important aims of the schools isto acquaint parents with each other and
to encourage them to learn more and to take initidive in their lives.

- For cases of child abuse families is needed intensive long-term resour ce and solution focused
family work and joint responsibility education or community work in order to prevent new child
abuse cases and to support the treatment of child abuse families. Parents who commit child abuse
usudly find it difficult to control sudden criss Situations and their impulsive behavior in them. In such
cases the child is such a source of dressin the parent's life that they react physiologicdly to asmile
in the same negative way as parents do to crying (Frodi& Lamb -80).

4. Some practical aspectsfor the future campaign

| maybe is good to emphasize the sameidess as | did in my before-mertioned initiative to the
Committee (Ronka, -94). The future campaign should be as smple and straightforward as possible.
Ten aspectsfor the planning of the future campaign:

1) The principd practica ams on the campaign could be

a) to initiate worldwide discusson on punishment of children and on positive methods of upbringing
and

b) to bring family policy to the attention of decison makers and paliticians. Thisis extremdy
important as pogitive upbringing requires materia resources and acceptable living conditions.
Bringing up children is not only a matter of attitudes but aso of means

2) The possible international campaign should seek to activate people and foster positive educationa
attitudes and stress resource- and solution-focused methods in education and problem Stuations.
Therefore it isimportant, that the campaign ams a encouraging as many parents and educators as
possible to accept the campaign's ideas. Moreover, because no child or family can liveinisolation
every child (and adult) needs friends of higher own age and adult friends, too.- In our new "More
trust-project” we try to arrange for every child: 1) an adult-friend outside the home (subgtitute
parent) and 2) an interesting hobby with an adult leader. (With an adult one become an adult.)
Genera talk about networksis not enough, becauise nowadays "It takes a child to raise awhole
village'. - It isunredidtic to think, that in big urban areas al resdents like to be educators. That is
why: we must in advance guarantee for every child some adults, who outside the home promise to
support this child. 3) Thanks to the campaign's smple theme, it would suit al societies and cultures.
One of the most important practica tools for achieving the ams of the campaign would be a
persona decision by parents and educators to refrain completely from corpord punishment. (It is
easy to inform other participants and in public eg. how many adults have dready made this
decisgon!)

4) Corpora punishment, including less severe forms such as pulling hair, is adverse to the
development of achild. Even the smallest, continudly given spanks does harm the development of a
amall child (it shows, for example, our Operation family -study with two cortrol groups, Makkonen
et d.-80).

5) The adverse effects of corpora punishment are not reduced by the child's awareness of the fact
that physicd disciplinary measures are acceptable in the culture (e.g. Rohner et a.-91).

(Thus persons moving to a Nordic country are not allowed to engage in corpora punishment of their
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children even if it is acogptable in their country of origin.)

6) Studies indicate that mentd violence is four times more common a home than physca violence
(e.g. Straus-80). Sinceit isaways a part of corpora punishment, it dso would be at issuein a
campaign directed at corpora punishment.

7) Itisclamed that making corpord punishment illega would subject parents to increased menta
violence, but this notion is mainly a mere myth (Ronké& 94). The danger of menta violence replacing
corpora punishment may perhaps exist only for parents who strongly believe in corpord punishment
and use it frequently (eg. 10% of Finnish parents, Sariola & Uutda-92) This attitude islargely
based on the parent's rather authoritarian belief that they must never reved their emotions or needs
lest they lose authority before their child. If the proposed UN campaign can bring change to this
bdlief, it will become possible to find more positive methods for bringing up children.

8) When a parent or an educator makes a personad decision not to use corpora punishment but
cannot keep to it, it isimportant that she or he is offered support instead of blame. At the sametime
positive methods should be brought to the fore and a socia network should be established to
provide support.- Maybe the Genera Internationd Day of Reconciliation and Forgiving, that we are
planning, could help dl who have bad conscience.

9) The importance of fathers to how families bring up their

children is much greater than it was earlier believed. For example, the judtifiable limits a father sets
are important to the positive development of achild (e.g. Ronk& & Ronka-94).

10) A human redationship isnot a struggle for power, but for balance (Helena Anhava,
poet)

5. VIOLENCE AGAINST CHILDREN WITHIN THE FAMILY AND IN SCHOOLS
Our Activating Bridgebuilders -association has carried out in the 1990s along project on preventive
messures (Ronka M .-01). It started |ast year a new preventive project (More trust! (in relationships
is needed) together with the city of Helsinki
(youth house), a comprehensive school and civic organizations.
There is not enough space to write at lengt

about these projects, but we mention here some experiences.

Ten discoveriesfrom a future campaign's point of view:
1) Our general (western) educational modd must be renewed:
- In these days the generdly used modd of upbringing "with love and regtrictions' is dready old-
fashioned. The model was developed during the 1950s and 1960s based on the theoretical mode of
support and control. This mode was intended to an adult centred authoritarian agriculturd society,
where development isdow. Today a child needsfirg of dl trusting guidance and negatiation of
parents and other adults, that is based on
child's needs and gods and where al kind of violence againg child is prohibited. - In the future
campaign it is extremey important to defend parent's authority and rights to be in charge of
education, but their use of power must away's be grounded.
2) Adult-guided, authoritative education seemsto be most optimal
- Adult-directed guidance seems to be most optimd for a child's development according to
extensve follow-up sudies. Steinberg et d., for example, proved with the help of avery large
sample (14.000 14-18-old pupils), that the s.c. authoritative, adult-guided parenting had
"comparable benefits, regardiess of the family's ethnicity, class, or compaosition™” (1996, p. 443).-
Steinberg has quite same kind of variables as we have used since 1975 in our experiments with
activating counsdling and adult-guided (authoritative) education in Finland (Inkinen et d.-97).

3) Growing up together -centred education is needed

- "A child centred -education” is not enough, because it may lead to selfish children and youth
problems (e.g. Steinberg et a.-96). Much better seemsto be as.c. "growing up together -centred
education”. It starts from a child’s needs and goals, but is adult-directed, child encouraging and there
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achildisaso "agiving party” to adults (Rorka M.-01, Ronka A. & T.-94).

4) A new integration between expert and lay knowledge is needed

- We developed a specid kind of Parent’ s forum, where the most important thing is the redl
integration of the viewpoint of parents (laymen) and of the experts. In the practicd integration (with
the hep of (small group) discussons) these viewpoints complement well each other. (The nameis a
vitd point method).

5) New kind of Parent's (+other) forums are needed for contracts

- In public Parent's forums e.g. a school parents can agree and make contracts concerning
education (without use of violence). Pupils make same kind of contractsin the class (e.g. duing the
skillsfor life - program) and pupils are represented in the parent's forum, too. In the Parent's forum it
is very touching and effective to listen pupils (without name) written expectations to their parents
("Don't force me and use violence!™) and parent's (written) expectationsto their children ("Try to
keep our contract as| try to do, too!"). All contracts will be sent to al homes - regardless of their
participation in the forum!

6) Practical new waysto support sdf-esteem must be developed

- A Hf-esteem isacrucid factor to both children's and parent's development and behavior
especidly in stress and problem situations. We have developed a new kind of concept of ahedlthy
sdf-esteem in addition to the old one (atrait self-esteem, because it is abstract, unpractica and hard
to change))

* This new concept seems to function very well and it can be used dso with children (and with pa-
rents and professondsin al educationd programs and in therapy, too.) Children are very interested
to discuss and find ways, what they can do in order to enhance their sdf-esteem in practice.

* Udng asmilar concept (Sate self-esteem), for example, Heatherton & Polivy (-91) could change
effectively participants' attitudes and behavior - their method was smdl group exercises.

7) A healthy self-esteem develops and can be intentionally supported by guiding of group-
processes, at home, in schools etc.

- According to this concept an experientia sdf-esteemn developsin daily experiences and is based
mainly on the emotiond human relations. It develops asasocid congtruction process and depends
on the group (especidly family) processes. These can be more or less god-directed, close, flexible
and enduring. The qudity of asmdl child's salf-esteem depends mainly on these family processes
even if later friendships come important, too.

8) Notice: Violently behaving per sonshave a " good" self-esteem

- According to the newest scientific, extensive analyses violently aggressvely behaving persons
believe that they have a"good" sdf-esteem in their own estimation. Even awesk mother, who is
battering her child, for ingance, thinksin thisway to her mind (at least in the moment of bettering;
Baumeister-99).

- Many sudies show (eg. Samivali-98) that aso the bullies have a good sdlf-esteem in their own
edimation, even if it is unred, uncertain and depends on their friend's acceptance. The bullies: 1) like
to be centrd figures, 2) believe they are better than others and 3) they cannot bear any critic at all.

- For these reasons in a preventive work againgt bullying one must dways use some kind of group
work and also aopen handling of socid relations at the class and school/ home levels.

9) Resour ce centred, solution focused approaches ar e needed

-1n the preventive work one must stress more the importance of activating and protecting factors
and available resources than risk and problem questions and illness. For example, the generd class-
fication of prevertive work as primary, secondary and tertiary prevention is unclear, old-fashioned
and too much illness-centred; we need more resource-centred approaches (Ronké 97).

10) Children must betaken along and their opinions heard!

- Even if the Finnish parents and teachers are quite democratic in generd, children are ill
complaining of the misusage of power by adults. In a Finnish study (concerning 27.000 12 year old
pupils), for example, the centrd feature (in written compositions) was the problem of adult's
(submitting, not well grounded) power over children (Repo-K aarento-90). One 12-year old girl, for
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example, wrote in this study: " Parents, be awakened to the affairs of children, you must think of us,
too!" In this study one could find seven types of pupil's relations to adults (trustful, neutrd, blaiming,
demanding, modest, submissive and defiant) that must be taken into account, for example, when one
is plamning campaigns againg violence in schools and homes. Children themselves, moreover, must
be taken with, when adults plan campaigns (in order to reduce and prevent violence againg children
in schools and within family).

Epilog: " Lifeisan overwhelming task for the child, that feesthat love, too, must be ear-
ned. (Helena Anhava, poet)

(This paper was prepared in charge of Toivo Ronka by The Activating Team: Markku
Ronkéd and Anne Vierros, June-01)
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